lan Jones
Literacy Learner Analysis: Part 3
TE 846
VIL. Reflections on Your Differentiated Literacy Lesson Plans

My first lesson with Jimmy was designed to find out where we all stood. | wanted a chance to
gauge his reading/comprehension level. | photocopied a section from our current 9th grade Biology
book about cells and their internal structures (organelles). There is a lot of vocabulary in this topic
and | knew it was something we needed to work on right away. | first modeled for Jimmy what |
wanted him to do. | read an opening selection, with him following along. This way he could see that
voice and pace at which | was hoping for him to work toward. Rasinski and Samuels state that it is
important to discuss how voice is used when reading and how they can add meaning to the passage.
Sometimes reading too fast or too slow can make comprehension more difficult (Rasinski, 101).
Jimmy began to read for me. | kept track of the words he read correctly/incorrectly then asked him to
begin reading. His reading skills are high, only missing a few words (See Appendix D).

More interesting was the comprehension piece. | had a few questions specifically outlined
before we started to read, knowing | would periodically stop and ask what a section was about.
Additionally, those naturally flowing and/or unexpected questions came about. Jimmy read the
words, but only was picking up parts here and there. This really shouldn’t be too surprising, even
fluent readers of various languages have to translate in their head to make an overall sense of the
passage. Jimmy could give me some very basic ideas of what was being read, but not the details. He
had a small amount of previous experience with cells in Shanghai, but that was in Chinese. One very
unexpected occurrence was when we were simply discussing some of the inner workings of the cell.
The book compared the cell to a factory, illustrating parts as sections or departments within a place

like this. The book used the word “mechanical,” after we read it, | asked Jimmy what it meant. He



said he didn’t know. | talked about cars being made and the machines that did that, he shook his
head and then said he understood. The chloroplast of the plant cell was compared to a solar panel,
being able to take the Sun’s light energy and trap it for future use. | asked him if he could tell me
what a solar panel was. Again, he was not sure what the word solar was. | gave my explanation, etc.
and again he said, oh, | understand now. These two small words sent me into somewhat of a tailspin.
How was | going to teach him about biology, when he is still learning the normal parts of english
language. More importantly, | felt so terrible for Jimmy. He wasn’t just facing these issue in my class,
but across the board...especially in his German class. | cannot even imagine how to tackle a new
country, school, language, etc, as a 15 year old kid. This moment truly gave me the feeling that | was
really doing a good thing, taking time and giving this kid a chance. He needed it more than anyone
else | can think of.

| was already planning on it, but to simplify things for Jimmy, | provided a very specific
vocabulary list for this topic. | asked him to define the words, using any resources he liked. | found a
website that has all kinds of biology topics and the entire page can be translated into Chinese. | asked
him to define the words in English, but to find the Chinese characters that matched these words too.
If he could make connections to something he was familiar with, then maybe this would allow him to
be more successful in the future. Jimmy and his classmates were given a quiz over these structures
and their functions. Previous quizzes from this year were scored around 50%. This quiz scored 83%
(See Appendix E)

If | were to do this lesson over again, | would have instructed Jimmy to involve his parents
more. He is an only child and | know his mother does not speak very much English (his father has
done all of the speaking when we all have met a few times, mother just said Thank You). Even though
there isn’t sufficient data to support parental involvement in significant student reading

improvement, there has been some data that demonstrates more academic success when parents are



involved at school and at home (Allington, 250). Being a parent and a teacher, personal experience
can give me some insight and lead me to believe there would be more opportunities to discuss the

topics and bring them into memory.

The other lesson Jimmy and | specifically worked on was still geared toward vocabulary. Since
the pre-assessment, it was most evident that reading was not a problem, but the deriving of meaning
from the passages were more important. As | worked with some other students in lecture time, |
asked Jimmy to view two Youtube videos (Green, Crashcourse). These videos covered Animal cells
and Plant cells. | use these videos in my classes often, created by Hank Green, one of two brothers,
the Volgbrothers, have created many useful videos on Biology, History, Literature, etc (The other
brother is John Green, author of The Fault in Our Stars). | noticed that Youtube has a Closed
Captioning button on the screen. Upon further investigation, you can select various languages for
those captions. | provided Jimmy with a school Chromebook and headphones. | showed him the 2
videos and how to manipulate the captions. | asked him to view each video, using both the Chinese
and English subtitles. Once he was finished with this and along with his classmates, cell drawings
were created. Student were asked to illustrate their own animal and plant cells, labelling the correct
organelles and their functions (See Appendix F). This experience allowed Jimmy to have a different
kind of exposure to reading. Obviously, listening is a very important piece of reading and
comprehension.

Jimmy’s final assessment for this study confirmed that his reading was still very good, missing
few words in a different, but comparable Biology textbook over the same material. Again, his
comprehension scores were lower, there was improvement from the beginning, but that there was
still inadequate understanding happening. If | had better access and knowledge of the ESL
paraprofessional our school uses for students like Jimmy, | think he could be more successful. Truly, |

feel like | am only skimming the surface of reading strategies, confused by many of them and very



much unsure of how to use them in my classroom. Since | teach high school, where reading is a
necessity, but not “taught” by me, | find this very difficult. Students that come to my school are from
all over our county and must only pass a math test for placement, but really are the cream of the crop
because they must maintain a passing test average to stay, otherwise they face being sent back to
their home school district. Our curriculum is quite rigorous, the highly acclaimed International
Baccalaureate program. Students that want to work hard stay and are successful. This means
students the struggle, even when provided with the necessary accommodations, choose to go back to
their home districts. | believe | could be more successful with more practice. | would love to observe
a teacher that is already well versed in these methods. Not necessarily a science teacher, but at least

a high school teacher would be most helpful.



VIll. Recommendations to Teachers and Parents/Caregivers
November 16th, 2014
Dear Mr. and Mrs XXXXXXXXXX,

Thank you so much for your support while | have been working with Jimmy. | believe we have put in some
hard work and found some good techniques to help him out. The goal of our work was to assess Jimmy’s reading
and comprehension level, then find methods that both he and | can use to allow for him to be more successful
not only in my Biology class, but in the rest of his classes from here on out.

Jimmy and | specifically worked on two lessons. We started out reading from our current biology textbook. |
modeled some reading for Jimmy, then he followed by reading sections | selected. Along the way, we stopped
and discussed what was being taught in these sections. Jimmy’s reading is at grade level! He is an excellent
reader, | know we talked about him working on this in his bilingual school in Shanghai. He read with relative ease,
only small pronunciation mistakes here and there.

| found that my largest concern was Jimmy’s comprehension of what we were reading. Biology can be a
difficult subject because it brings it’s own vocabulary/language as we move throughout. Since Jimmy is working
on just the normal English words and conventions in addition to the science piece, his comprehension is much
lower than | would like. He can understand the work, if we have lengthy conversations, where | explain many
different words. Jimmy is a very hard worker, | can see evidence of this in his writing. He underlines words that
he believes are important of one he needs to know the meaning of.

| think Jimmy could really grow with the use of a translator, maybe a small pocket version that includes a
dictionary. Obviously, he is very well versed in his Chinese language and | believe that can be used as an aid,
rather than being dropped other than at home. | think the more connections he can make to what he already
knows, the better he can bring in the new pieces of the English language and the subject area he’s working with.
Probably the biggest thing Jimmy can do is practice. | don’t necessarily mean reading all about Biology...just
reading in general. It can be for fun or of his interest, just have that translator handy. Magazines are great for
this too because they are full of short readings that don’t have to take a long time to do. He can read aloud to
you, working together as a family can be beneficial to all parties.

| did find an additional Biology book that | think might be helpful to Jimmy. It is a middle school book, but |
believe it might be a good place for him to start his reading for our topics, then move onto our textbook. Please
look into the textbook Focus on Middle School Biology by Rebecca W. Keller.

If there are any further questions or concerns with Jimmy, please don’t hesitate to contact me. | will be
continuing to work with him on strategies that will help him along the way. Thank you again for being willing to
let me work with Jimmy!

Sincerely, lan Jones



Appendices of work
Appendix D. Reading from the Textbook
**Plegse see this link for the complete document
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https://drive.google.com/file/d/0BzTuHSf4e9BOM2hSZ2RHbVRXd1U/view?usp=sharing
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Appendix E. Cell Vocabulary Quiz
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Appendix F. Cell Drawing
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Appendix G. Pre and Post Reading Assessments
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Appendix H. Lesson Plans

#1 Lesson Foci/Date

Objectives (include
including performance,
conditions, and criterion.
State the Common Core
State Standard at the end of
each objective.

Instructional materials
(what will use to deliver
the main objectives of the
lesson)

On-going assessment (to
measure attainment of
objectives)

skill/Strategy Focus:
Exposure to and
Beginning to Learn
Vocabulary

Date:
October 1st, 2014

@ Student will work on
cellular vocabulary
by reading the
textbook with the
teacher.

@ Student will be
assessed on the
word recognition
and comprehension

by the teacher.
@ Student will work to
complete

Vocabulary sheet.
@ Student will find and
translate english
vocab words into
chinese words.
B2.L2.p1 Cells
B2.L2.p2 Cell Function

Glencoe: Biology
textbook
Vocabulary sheet
(Appendix C)

Pen or pencil
Online website,
http://www.biolog
y-questions-and-a
nswers.com/

@ While other
students will be
working with
their classmates
to review at the
beginning of
class. Teacher
will spend
specific time with
the target
student.

@ Student will be
taking a short
quiz with the
vocabulary
words.

@ Student will
present a poster
with a classmate
about an
assigned
organelle.
Student can show
his language and
knowledge
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#2 Lesson Foci/Date

Objectives (include
including performance,
conditions, and criterion.
State the Common Core
State Standard at the end
of each objective.

Instructional materials
(what will use to deliver
the main objectives of the
lesson)

On-going assessment (to
measure attainment of
objectives)

skill/Strategy Focus:
Continued

Vocabulary work and
application.

Date:
October 21st, 2014

@ Student will
watch 2 Youtube
clips. Teacher will
assist the student
in listening to the
videos in English,
with Chinese
subtitles. Once
perform, the
student can view
again with english
subtitles. This
technique can be
done for many
videos.

@® Student will draw
the basic cell
structure of both
plant and animal
cells.

@ Student will
annotate the
functions of each
organelle again.

B2.L2.p1 Cells
B2.L2.p2 Cell Function

@ School owned
Chromebook
computer.

. View:

Eukaryopolis - The
City of Animal
Cells: Crash
Course Biology #4
https://www.yout
ube.com/watch?v
=cj8dDTHGIBY

. View: Plant Cells-
Crash Course
Biology #6
https://www.yout
ube.com/watch?v
=9UvIgqAVCoqY
Plain white paper

e Colored pencils
and markers.

@ Teacher and student
will meet post videos
to discuss what was
observed, looking for
comprehension.

@ Student will turnin
cell drawing, where
feedback can be
given. Teacher will
be looking for
appropriate shape,
size, location of
organelles, proper
labels and functions.
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